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ABSTRACT

To identify the achievement of competencies, assessment must refer to the results, which requires the use 
of various tools and evaluation strategies. Alongside the reflection on results, this allows for the continuous 
improvement of the resources used. The research has aimed to provide a description of classroom assessment 
and how it is taught in teacher education. A quantitative study was conducted using a Likert-type scale, 
with Cronbach’s alpha for validation and the KMO measure for factor analysis. It is emphasized that the 
development of classroom assessment enables learning and understanding of how assessment is linked to 
teaching as part of a continuos improvement process.
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RESUMEN

Para identificar el logro de competencias la evaluación debe referirse a los resultados para lo cual se 
requieren diversos instrumentos y estrategias de evaluación, junto a la reflexión de los resultados esto 
permite la mejora constante de los recursos que se emplean. La investigación se ha dirigido a generar una 
descripción de la evaluación aplicada en aula y como se enseña en la formación docente, se considerado 
un estudio cuantitativo, utilizando una escala tipo Likert con validación de alfa de Cronbach, KMO para el 
análisis factorial, se resalta que el desarrollo de la evaluación de aula permite aprender y comprender como 
la evaluación está ligada a la enseñanza como parte de un proceso de mejora constante. 

Palabras clave: Currículo; Evaluación; Formación Docente.

INTRODUCTION 
Teachers at different educational levels are responsible for providing an education that complies with the 

different criteria and quality standards dictated in the other regulations,(1) university teachers seek to create 
learning spaces adequate to the various situations they face, which can only be sustained from the reflection(2) 
adds that the teacher’s performance has a significant impact on the students’ results.

The relationship between evaluation and teacher training constitutes two more strategic cores in the 
field of education, far from being processes that are developed in isolation; both should be understood as a 
practice that allows for the articulation to promote the professional and continuous development of teachers 
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in training. 
The evolution of teacher training has focused on performance linked to homogeneity standards without 

taking into account the contexts and particularities of the different didactic practices.(3,4) The traditional 
model has been widely questioned for its insipient contribution to the improvement of teaching and learning,(5) 
propose formative evaluation from the process of dialogue, contextualized, as the CIIP model, which allows 
arguing that traditional models have proven to be insufficient in current education.(6) 

The evaluation processes are related to the official curriculum, and their organization is linked to the 
different competencies established for achieving the graduate profile. In teacher training spaces, pedagogical 
foundations are established that support the basis for curriculum design, didactics, and evaluation oriented to 
each specialty of study. 

The establishment of a curricular model by competencies in the teacher training system, to guarantee the 
competencies, the evaluation system must be established according to the curricular model and the work in 
the classroom, the evaluations provide information about the competencies and how they can be evaluated.(7,8)

The student must recognize the level of achievement and learning, for this there is summative and formative 
evaluation, therefore emphasis is made on formative assessment for all teaching, for this the student’s 
participation in the organization of classroom work should be considered, from the learning methodologies and 
the different strategies that allow recording the student’s progress.(5,9)

According to (10) the current evaluation paradigms maintain an orientation to measure results in terms of 
percentages, in the case of formative evaluation.(11) In the case of formative assessment,(11) it emerges as an 
element that allows a permanent and reflective evaluation, based on the information gathered to strengthen 
the teaching-learning process, seeking quality teaching according to the characteristics of the students, which 
allows questioning the effectiveness of traditional evaluations. Supported by (12,13) this evaluation generates 
significant changes, seeking to overcome the limitations presented by classical approaches, and allows for 
an in-depth understanding of competencies as an essential element for learning throughout their academic 
path. With the vision of (14) and (12) formative assessment, collaboration improves education and the processes 
developed in the classroom and outside it, as it promotes feedback as a means for meaningful student learning.

Competency-based training 
The conceptualization of competencies emphasizes the ability to effectively utilize information in various 

situations.(15,16,17) The competencies should be considered as enabling the organization of activities for learning, 
managing learning progress, involving students in planning, and fostering collaborative work to promote 
continuous training.

For teacher training,(7,18) consider that they should develop and enhance competencies aimed at strengthening 
diagnosis, cognitive processes, ethics, together with logic, empathy, play, and didactics, to broaden knowledge, 
have the preparation to favor coexistence at school, promote autonomy, and work in multidisciplinary teams 
among co-workers. According to (19,20), it improves learning services, enhances teaching competencies, helps 
focus student learning, and strengthens the relationship between theory and practice. 

Teacher training is a multifaceted process that involves the acquisition of theoretical knowledge, along 
with the construction of knowledge related to practice, ethics, and contexts, thereby emerging approaches 
based on reflection, criticism, and situated learning.(21) By articulating evaluation with teacher training, it is 
strengthened by the socio-constructivist theory, together with the competency-based approach, supported by 
formative evaluation.(13)

Participation in the planning of activities 
In the planning processes for classroom curriculum development, the competency-based model enables 

students to manage and develop their learning, autonomy, and center themselves at the heart of the learning 
process, allowing them to build and contribute to their formation.(22) With this, the teacher must develop 
methodologies that bring the student closer to the reality of the labor field, through the use of simulations, 
projects, practices in the labor field that allow him to put into action the knowledge he already possesses, and 
to face situations that have not been foreseen.(11,15,23)

For the development of competencies, the linking of theory and practice must be established, previously 
programmed in the spaces of training, allowing the integration of experiences from the labor field in the 
classroom, relating teaching, learning and evaluation strategies, these elements are integrated in the planning 
of the micro curriculum and the organization of the teacher’s classroom practice. To identify the achievement 
of competencies, the evaluation refers to the results, which requires a variety of instruments and strategies 
related to the purposes of training.(24)

METHOD
For the development of the research, different aspects have been taken into account: the study is considered 
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a descriptive work as it is.(25) The intention of the study is to “identify characteristics of a group of people who 
belong to a certain population”, which allows generalizing the reality to be studied, the characteristics of 
the population have been taken into consideration, which has been a total of five thousand students from 
the regional centers of La Esperanza, Gracias, and the Central Campus, these have been enrolled in the first 
and second academic period of the year 2025, in the selection of the sample was done intentionally.(26,27) The 
sample was selected for convenience.(28) The sample consisted of 570 students from the different areas of study, 
ranging in age from 17 to 50 years old.

A Likert-type questionnaire was used to collect the information, which was developed across four dimensions: 
evaluation planning, elaboration of evaluation instruments, reflection on the evaluation, results, and student 
participation, each with nine questions, totaling 36 questions.

Before application, a validation was carried out, the first step being a review by experts in research and 
item writing, the second step being statistical validation using exploratory factor analysis.(28,29) The second step 
was the statistical validation using an exploratory factor analysis,(28,29) which found a Cronbach’s alpha of 0.959 
for reliability, with which a KMO and Barlett’s test were performed to determine the normality of the data, and 
thus carry out the factor analysis (table 1). 

Table 1. KMO and Barlett’s test for factorial analysis
KMO and Bartlett’s test
Kaiser-Meyer-Olkin sample adequacy measure. 0,956
Bartlett’s test of sphericity Approximate Chi-square 9827,078

gl 630
Sig. 0,000

Note: Prepared based on the Validation

In the process, nine factors were identified in the total explained ANOVA, explaining 72 % of the values, with 
factors 1 and 3 having higher loadings of items. In the process after the validation of the scale, it was reduced 
to 4 factors, with factor 1 having higher loadings, factors 2, 3 and 4 presenting lower values. The correlation 
between factors is as follows considering what was mentioned by.(30,31) Table 2 shows the factorial relationship 
in order to guarantee a reliable and valid scale for the context, for the process of analysis of the information 
has been inferential statistics.

Table 2. Matrix of correlations between factors
Factor 1 2 3 4
1 1,000 0,632 0,750 0,745
2 0,632 1,000 0,645 0,719
3 0,750 0,645 1,000 0,697
4 0,745 0,719 0,697 1,000
Note: Prepared from the results.
Extraction method: Maximum likelihood. Rotation method: Promax 
normalization with Kaiser.

RESULTS 
For the development of the curriculum in the classroom from the different planning models, the competency-

based model considers the participation of the student in the whole process from the organization, selection 
of learning strategies, together with the choice of the different evaluation strategies.(32,33) When asked about 
their participation in planning learning spaces and the teacher’s explanation of the various methods to be used, 
40 % and 32 % agree. In comparison, 10 % show indifference and are unaffected by this process, along with 18 % 
who disagree with the development of this moment at the beginning of the academic period. Additionally, 28 
% do not engage in these minimum activities, which do not allow for participation in the planning processes.

Taking into consideration the evaluation strategies for the verification of competencies, process and 
product strategy have been identified, 40 % indicate indifference to the explanation of the different methods 
by the teacher, and 32,3 % and 27,7 % agree and agree with the development of these actions that seek the 
understanding of the instruments and types of evaluation to be used.

In addition, the understanding of the relationship between teaching and evaluation strategies aims to 
generate products that contribute to learning, considering that evaluation is subordinated to a model inferred 
from the official curriculum.(5,19,34) In the competency-based model, emphasis is placed on the use of rubrics 
that allow the identification of descriptions for the evaluation of a process or a product, 34 % have participated 
in the elaboration of rubrics, 20 % have not done so, 22,8 % and 23,2 % show indifference or disagreement in 
the elaboration of this type of evaluation resource.
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In the planning processes of the classroom curriculum, the teacher defines the type of evaluation strategy 
that best fits the competencies, characteristics of the group and resources, in the case of conceptual 
competencies, the use of written tests has been identified, 45% of the surveyed consider them useful to identify 
the comprehension and application of conceptual contents, there is an accumulated percentage of 63,9 % who 
think that this type of strategies seek the understanding of the topics addressed, but 26,1 % are indifferent to 
it.

For the teaching process, strategies have not been identified that enhance the organization of mental 
processes, elaborate schemes, highlight strategies focused on cooperative work, individual reading, research 
and exposition, which are recognized as evaluation strategies at the time of delivering a product, this is 
indicated by 55 % of those consulted, the remaining 45 % do not indicate any difference between them. 

In the search for understanding the relationship between evaluation strategies and learning strategies, 
these are related to curricular approaches and models.(4) To this end, we find that 65 % identify the relationship 
between assessment and learning strategies; 35 % do not determine the relationship and consider them to be 
separate. Figure 1 illustrates the use and emphasis given to evaluation from the students’ point of view, with 
values evenly distributed. 

Figure 1. Use and emphasis of classroom evaluation

In the case of the diagnostic evaluation, it seeks student participation, in addition to identifying proposals 
that can be integrated into the micro-curriculum programming, to improve classroom dynamics based on the 
interests of the group, the quantitative percentage associated with the management of concepts, and long-
term memory.

It is to take into consideration that teacher training is divided into four blocks, in which a specific one is 
presented for pedagogical training, this includes learning spaces such as educational philosophy, pedagogy, 
didactics, evaluation and curriculum for each discipline of study, with this it has been identified that these 
spaces conceptualize evaluation, didactics and curriculum, demonstrating the conceptual relationship by 
elaborating examples on evaluation and planning instruments, allowing the association in the contexts.

DISCUSSION 
It has been possible to identify a relationship between the different points of view of students in the 

regional centers of La Esperanza, Gracias, and the Central Campus, as well as the development of evaluation 
and its relationship with teaching strategies.(35) This makes it possible to consider the validity of the evaluation 
instruments in conjunction with the model that supports the curriculum.(36) This generates confidence in their 
use to be applied in different contexts; evaluation as a resource allows the gathering of information to verify 
the progress made in achieving the professional profile.

In the formative evaluation processes, teachers at the beginning of the academic period manage to integrate 
the student in the discussion, review and understanding of the results obtained in the learning process, allowing 
to learn and strengthen the concepts and procedures for the development of conceptual, procedural and 
attitudinal content from their discipline of study.(37) To achieve the integration of diagnostic, formative and 
summative evaluations, the analysis of the results obtained allows the understanding of the integration of 
achievement indicators in classroom work.

The revision and improvement of the evaluation instruments enable the establishment of validity for 
continuous improvement as the contexts in which they are used change.(28) Student participation in the review, 
planning, reflection on the results obtained, and the scope of the evaluation instrument strengthens initial 
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teacher training, highlighting the interrelation between the curriculum, didactics, and evaluation, thereby 
generating a cycle of constant improvement.(38)

The changes presented in the curricular reforms of the study programs aimed at teacher training seek to 
enhance critical thinking, promote autonomous learning, and reflection on what teachers do and their influence 
on curricular development. 

CONCLUSIONS
During initial teacher training, in various learning spaces, reflection on how to learn to evaluate should be 

encouraged. This forms the basis of an integral vision in the planning and development processes of the micro-
curriculum, in the classroom, and its application in the workplace. A teacher is trained to identify, select, and 
apply evaluations that are coherent with the chosen teaching-learning strategies, and student participation 
strengthens their role as participants in their training.

It should be considered that an adequate planning allows teaching to teach and teaching to evaluate, with 
the examples developed in the classroom, being these diagnostics, formative, summative and their relation to 
the verification of the achievement of competences, allowing to identify the coherence and usefulness of the 
evaluation, for the improvement together with the discussion of the results that will enable to validate the 
results and the validity of these.

Finally, it is essential to consider the valuations that students develop when learning to evaluate through 
the practice that teachers conduct in the classroom, encouraging self-evaluation and co-evaluation, along with 
methodological coherence, which can be applied in the workplace.
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