Seminars in Medical Writing and Education. 2025; 4:805
doi: 10.56294/mw2025805 AG
EDITOR

ORIGINAL

Linking Teachers’ Universal Sport Values to Students’ Moral Decision-Making in
Youth Sport: A Multilevel Analysis

Vinculando los Valores Universales del Deporte de los Docentes con la Toma de
Decisiones Morales de los Estudiantes en el Deporte Juvenil: Un Analisis Multinivel

Amung Ma’mun’® 0< Eko Purnomo?”, Mashuri Eko Winarno*“, Syarifatunnisa**“, Anira'*

'Universitas Pendidikan Indonesia, School of Postgraduate Studies. Bandung, Indonesia.
2Universitas Negeri Padang, Faculty of Sports Science, Padang, Indonesia.

3Universitas Negeri Malang, Faculty of Sports Science, Malang, Indonesia.

4Universitas Pendidikan Indonesia, Faculty of Sport Education and Health. Bandung, Indonesia.

Cite as: Ma’mun A, Purnomo E, Eko Winarno M, Syarifatunnisa, Anira. Linking Teachers’ Universal Sport Values to Students’ Moral Decision-
Making in Youth Sport: A Multilevel Analysis. Seminars in Medical Writing and Education. 2025; 4:805. https://doi.org/10.56294/mw2025805

Submitted: 16-04-2025 Revised: 08-07-2025 Accepted: 22-10-2025 Published: 23-10-2025
Editor: PhD. Prof. Estela Morales Peralta

Corresponding author: Amung Ma’mun >
ABSTRACT

Introduction: this study investigated the relationship between teachers’ universal sport values (UVS) and
students’ attitudes toward moral decision-making in youth sport (AMDYS). Although teachers are widely
recognized as central agents in values education, little empirical evidence exists on how their personal
orientations shape students’ ethical reasoning. This study aims to provide empirical insights into how value
orientations at the teacher level may shape students’ ethical reasoning in sport, thereby offering practical
implications for strengthening values education in physical education curricula.

Method: a multilevel design was employed with data from 10 physical education teachers and 205 students in
Bandung, Indonesia. Instruments included the Universal Values in Sport (UVS) questionnaire and the Attitudes
to Moral Decision-Making in Youth Sport Questionnaire-2 (AMDYSQ-2). Linear Mixed Models (LMM) were used to
account for the hierarchical structure of students nested within teachers, with random intercepts specified
at the teacher level.

Results: the analysis revealed significant between-teacher variance (Intercept variance = 14,87, Wald Z =
2,88, p = 0,004), with an intraclass correlation coefficient (ICC) of 0,33, indicating that one-third of the
variance in AMDYS was attributable to teacher-level differences. Fixed effects analysis showed that student
gender (F = 4,14, p = 0,043) and teachers’ years of teaching experience (F = 9,74, p = 0,004) significantly
predicted AMDYS. Male students reported higher AMDYS scores than females (Mean Difference = 1,65, 95 % ClI
[0,05, 3,25]), reflecting greater acceptance of cheating and gamesmanship. Students taught by moderately
experienced teachers demonstrated stronger moral decision-making compared to those taught by novice
or senior teachers. In contrast, teachers’ UVS dimensions, employment status, and school type were not
significant predictors.

Conclusions: the findings underscore that teacher experience and student gender exert stronger influences
on students’ moral decision-making than teachers’ personal value orientations. Possessing sport values
alone was insufficient unless they were intentionally and systematically embedded in pedagogical practice.
The study emphasizes the significance of professional development programs in equipping teachers with
structured strategies for integrating values education into physical education curricula.
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RESUMEN

Introduccion: este estudio investigo la relacion entre los valores universales del deporte (UVS) del profesorado
y las actitudes del alumnado hacia la toma de decisiones morales en el deporte juvenil (AMDYS). Si bien el
profesorado es ampliamente reconocido como un agente central en la educacion en valores, existe poca
evidencia empirica sobre como sus orientaciones personales influyen en el razonamiento ético del alumnado.
Este estudio tiene como objetivo proporcionar evidencias empiricas sobre como las orientaciones en valores
a nivel del profesorado pueden configurar el razonamiento ético del alumnado en el deporte, ofreciendo
asi implicaciones practicas para el fortalecimiento de la educacion en valores en los planes de estudio de
educacion fisica.

Método: se empled un diseno multinivel con datos de 10 profesores de educacion fisica y 205 estudiantes en
Bandung, Indonesia. Los instrumentos incluyeron el cuestionario de Valores Universales en el Deporte (UVS)
y el Cuestionario de Actitudes hacia la Toma de Decisiones Morales en el Deporte Juvenil-2 (AMDYSQ-2). Se
utilizaron Modelos Lineales Mixtos (MML) para explicar la estructura jerarquica del alumnado dentro del
profesorado, con intersecciones aleatorias especificadas a nivel del profesorado.

Resultados: el analisis revelo6 una varianza significativa entre docentes (varianza del intercepto = 14,87, Z de
Wald = 2,88, p = 0,004), con un coeficiente de correlacion intraclase (CCl) de 0,33, lo que indica que un tercio
de la varianza en la escala AMDYS se atribuyo a diferencias entre docentes. El analisis de efectos fijos mostro
que el género del estudiante (F = 4,14, p = 0,043) y los afos de experiencia docente de los docentes (F = 9,74,
p = 0,004) predijeron significativamente la AMDYS. Los estudiantes varones reportaron puntuaciones mas altas
en la escala AMDYS que las mujeres (diferencia de medias = 1,65, IC del 95 % [0,05, 3,25]), lo que refleja
una mayor aceptacion de las trampas y la astucia. Los estudiantes con docentes con experiencia moderada
demostraron una toma de decisiones morales mas solida en comparacion con aquellos con docentes noveles
o experimentados. Por el contrario, las dimensiones de la UVS, la situacion laboral y el tipo de escuela de los
docentes no fueron predictores significativos.

Conclusiones: los hallazgos subrayan que la experiencia docente y el género del alumnado influyen mas en la
toma de decisiones morales del alumnado que las orientaciones personales de valores del profesorado. Poseer
valores deportivos por si solo no era suficiente a menos que se integraran de forma intencionada y sistematica
en la practica pedagodgica. El estudio destaca la importancia de los programas de desarrollo profesional
para dotar al profesorado de estrategias estructuradas que permitan integrar la educacion en valores en los
curriculos de educacion fisica.

Palabras clave: Valores Deportivos; Toma de Decisiones Morales; Educacion Fisica; Docentes; Deporte Juvenil.

INTRODUCTION

Values education plays a pivotal role in moral and character development by systematically integrating
ethical principles into curricula and learning processes. Prior research has demonstrated that value-based
education has a positive impact on students’ social awareness, empathy, and responsibility, while also reducing
negative behaviors.” Planned approaches, positive habits, teacher role modeling, and the integration of moral
values into subjects contribute significantly to cultivating responsibility, honesty, respect, tolerance, and social
concern among students.® Moreover, the development of curricula grounded in moral values has been found
to strengthen students’ honesty and discipline while enhancing learning participation.® Philosophical inquiry
approaches, such as structured reflection and discussion, create communities of shared inquiry where values
are embedded in collective learning. Schools that emphasize moral values are thus more likely to foster holistic
and balanced character development in students, integrating ethical principles with intellectual growth.®
Nonetheless, challenges such as insufficient educator training, lack of managerial support, and communication
gaps remain significant, requiring collaborative efforts between parents, communities, and educators.®® This
resonates with findings in Indonesia, where values education through sport is inconsistently implemented, often
relying on incidental experiences rather than structured approaches.?

Research further demonstrates that integrated character education curricula supported by role-model
pedagogy are among the most effective strategies, with respect and responsibility identified as the dominant
values prioritized by teachers.® Innovative approaches, such as socioscientific issue-based instruction, have also
proven effective in developing ecological responsibility and moral compassion.® Similarly, cultural integration
enhances character development, as evidenced by the Sukuraga puppet program, which successfully improved
tolerance and responsibility among elementary school students.(” Despite these advances, gaps remain in
existing curricula, with many essential values absent from teaching materials, thereby undermining educational
effectiveness. Other studies emphasize that moral and character development can be strengthened through
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faith-based or discipline-specific education. For example, legal education benefits from structured frameworks,
such as Evocation-Realization of Meaning-Reflection, to enhance moral reasoning.? Ultimately, the success
of values education requires teachers’ pedagogical competence, institutional support, and the systematic
integration of a curriculum. In Indonesia, youth sport values differ between rural and urban students,¥
indicating that contextual and socio-cultural factors must also be considered in value-based curricula.

Physical education (PE) has emerged as a particularly effective medium for fostering values and moral
reasoning. PE contexts provide opportunities for students’ character development through diverse pedagogical
approaches. 1% Preservice teachers frequently identify respect, honesty, and perseverance as essential
values within PE curricula, applying strategies such as role-play, games, and modeling to promote their
internalization." Studies further highlight the role of PE in strengthening civic and social values—including
responsibility, tolerance, justice, and cooperation, which directly contribute to harmonious coexistence in
educational settings. "™ Models such as Teaching Personal and Social Responsibility (TPSR) have proven effective
in developing respect, equality, and discipline among adolescents. Beyond physical and cognitive benefits, PE
contributes to holistic human development across moral, psychosocial, and emotional domains,® while also
fostering reasoning skills through reflection and ethical dialogue.®” Recent studies in Indonesian PE classrooms
also show that moral values consistently emerge as the strongest dimension compared to competence and
status, confirming PE’s pivotal role in shaping ethical behavior. "

Physical education teachers thus hold a fundamental role as social agents, mediating values through
curricula and modeling behaviors in practice." Their responsibility includes deliberately and consistently
embedding value education into professional practice while creating safe and conducive learning environments
for students to explore core human values and basic human rights. To achieve this, teachers are encouraged
to employ interactive strategies, such as role-playing, games, and reflective discussions, based on experiential
learning theory. These strategies enable students to critically analyze and internalize values in collaboration
with their peers. Effective values education in PE also requires qualified and competent teachers equipped with
instructional models such as Sport Education, TPSR, and Cooperative Learning, all of which have been shown
to enhance students’ affective development.(® Moreover, teachers should adopt learner-centered and value-
driven approaches, particularly in multicultural school settings, while fostering collaboration with parents and
school leaders to strengthen the holistic formation of values in students.® Empirical evidence supports this
with showing that teachers and coaches exert greater influence on youth sport values than peers or family,
emphasizing schools’ central role in value transmission.??

Research on the relationship between youth sport values and behavioral outcomes reveals complex dynamics.
Moral values have been shown to have a negative correlation with antisocial behavior, while status values
demonstrate a positive association with such conduct.® Sport also provides a setting for developing life skills
such as goal-setting, emotional regulation, and communication, which predict lower antisocial tendencies and
higher moral engagement.? Other psychological constructs, such as mental toughness and personality traits,
also play roles: responsibility and extraversion are linked to prosocial behavior, whereas neuroticism correlates
with antisocial tendencies.®2% Nevertheless, competitive sports do not automatically foster prosocial
behavior, as certain contexts, such as football, are more prone to aggression.?” Coaches’ values significantly
influence athletes’ moral reasoning,® while perfectionist tendencies may hinder prosocial development.®
Similarly, studies on cheating and antisocial behavior highlight the influence of motivational climates: mastery-
oriented environments reduce unethical conduct. However, performance-oriented or disempowering climates
increase the acceptance of cheating and gamesmanship.©%3" Athletes’ moral attitudes not only predict but
also explain actual cheating behaviors during competition.®? Moreover, factors such as peer group norms,
team membership, and exposure to aggressive environments 3343 have been shown to explain substantial
variance in both prosocial and antisocial behaviors among adolescent athletes. In the Indonesian context,
moral values reduced acceptance of cheating while status values increased tolerance for unethical practices.
¢ Complementarily, another study revealed gender differences, where boys reported higher acceptance of
cheating and gamesmanship compared to girls, although both genders maintained similar perspectives on
keeping winning in proportion.©®” These findings reinforce the urgency of examining youth sport values and
moral decision-making within culturally specific school settings.

Despite increasing scholarly attention to youth sport values and moral decision-making, most studies have
focused on athletes’ individual values, gender-based differences, or socio-demographic contexts.*3 Limited
research has examined how teachers’ own sport values influence their students’ ethical attitudes and decision-
making in school-based physical education. This gap is critical, as teachers act not only as instructors but
also as role models who transmit moral, competence, and status values to their students.?"?? Building on
recent findings that moral values reduce acceptance of cheating. In contrast, status values increase tolerance
for unethical practices among youth athletes,®® this study seeks to explore the linkage between teachers’
universal sport values and students’ moral decision-making in youth sports (AMDYS) in the Indonesian context.
By addressing this gap, the study aims to provide empirical insights into how value orientations at the teacher
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level may shape students’ ethical reasoning in sport, thereby offering practical implications for strengthening
values education in physical education curricula.

METHOD
Study Design and Setting

This study employed a cross-sectional multilevel design conducted in Bandung, Indonesia, between March
and June 2025. The multilevel approach was essential, as students were nested within their respective teachers,
allowing the analysis to capture both individual-level and teacher-level influences on moral decision-making in
youth sport.

Population and Sample

The target population of this study consisted of all physical education (PE) teachers and their students
enrolled in junior and senior high schools in Bandung, Indonesia, during the 2024/2025 academic year. From
this population, a purposive sample of ten PE teachers was selected (table 1) to ensure diversity in school
type (public and private), employment status (civil servant, permanent, honorary, and contract), and years of
teaching experience (<5 years, 5-10 years, 10-20 years, >20 years).

The inclusion criteria for teachers were: (1) actively teaching PE in a junior or senior high school, and (2)
having a minimum of one year of teaching experience. Teachers were excluded if they were on leave during the
study period or declined participation.

At the student level, all pupils in the classes of the selected teachers were included, resulting in 205
participants aged 12-15 years (M = 13,15, SD = 1,02). Inclusion criteria required that students were enrolled
full-time in the participating schools and had parental or guardian consent. Students were excluded if they had
medical restrictions that prevented PE participation, were absent during data collection, or withdrew consent.
No participants were removed after initial inclusion, and thus no exit criteria were applied.

This approach produced two interrelated samples: teachers (Level 2) and their students (Level 1), consistent
with the nested structure required for multilevel analysis.

Table 1. Sample Characteristics
Teacher_ID Gender Level School Employment Status Experience N.of Students

G1 M Junior Private Permanent Teacher 5-10 years 19
G2 M Junior Private Honorary <5 Years 18
G3 M Junior  Public Civil Servant > 20 Years 19
G4 M Junior  Public Civil Servant 10-20 Years 23
G5 F Junior Private Honorary < 5 Years 20
S1 M Senior Private Honorary < 5 Years 19
S2 M Senior Private Honorary < 5 Years 22
S3 M Senior  Public Civil Servant > 20 Years 18
S4 M Senior  Public Contract 10-20 Years 22
S5 M Senior Private Honorary < 5 Years 25

Variables Analyzed

The study investigated both teacher-level and student-level variables. At the teacher level (Level 2), the
main independent variable was Universal Sport Values (UVS), assessed across five dimensions: Ethics and Morals
(EM), Knowledge and Understanding (KU), Social (SC), Psychological (PSY), and Leadership and Organization
(LO). The composite UVS score was also examined. In addition, teacher demographic characteristics were
analyzed as covariates, including years of teaching experience, employment status (civil servant, permanent,
honorary, or contract), and school type (public or private).

At the student level (Level 1), the dependent variable was Attitudes to Moral Decision-Making in Youth Sport
(AMDYS), which encompassed three dimensions: acceptance of cheating (AC), acceptance of gamesmanship
(AG), and keeping winning in proportion (KWIP). Student gender (male vs. female) and school level (junior vs.
senior high school) were included as covariates.

Instruments
Universal Values in Sport (UVS)

Teachers’ universal sport values were assessed using the Universal Values in Sport instrument.3 The instrument
consists of 84 items across five dimensions: (1) Ethics and Morals (EM), (2) Knowledge and Understanding (KU),
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(3) Social (SC), (4) Psychological (PSY), and (5) Leadership and Organization (LO). Each dimension demonstrated
high validity (ranging from 0,784 to 0,855) and excellent reliability (Cronbach’s a = 0,990).%® Items are rated
on a 5-point Likert scale (1 = strongly disagree to 5 = strongly agree). This instrument has been designed for
use in educational and sport contexts to evaluate the extent to which universal values are internalized and
transmitted by teachers.

Attitudes to Moral Decision-Making in Youth Sport Questionnaire-2 (AMDYSQ-2)

Students’ attitudes towards moral decision-making in sport were measured using the AMDYSQ-2.49 The
instrument consists of three dimensions: acceptance of cheating (AC), acceptance of gamesmanship (AG), and
keeping winning in proportion (KWIP). Acceptance of cheating refers to the tolerance of dishonest actions that
violate sports rules for competitive advantage, while acceptance of gamesmanship measures is the endorsement
of unsporting but rule-compliant tactics. Maintaining a winning perspective in proportion captures balanced
attitudes towards competition, emphasizing ethical principles over the primacy of victory. Responses are
provided on a 5-point Likert scale, where higher scores indicate stronger endorsement of ethical behavior. The
AMDYSQ-2 demonstrates strong psychometric properties, with Cronbach’s alpha values exceeding 0,80 across
dimensions. 9

Data Collection Process

Data were collected between March and June 2025 during regular school hours in Bandung, Indonesia. Prior
to data collection, permissions were obtained from school administrators, and informed consent was secured
from both teachers and students’ parents or guardians. The UVS questionnaire was administered to teachers
in a supervised setting. Students completed the AMDYSQ-2 in their classrooms under the supervision of the
researchers and their teachers. All instruments were administered in Indonesian, and standardized instructions
were provided to ensure consistency across schools. The average completion time was approximately 25 minutes
for teachers and 20 minutes for students.

Data Analysis

All data were analyzed using SPSS version 29. Descriptive statistics were first computed to summarize
participant characteristics and distribution of study variables. To account for the nested structure of the data
(students nested within teachers), a linear mixed model (LMM) was employed.“#" In this model, students’
attitudes toward moral decision-making in sport (Acceptance of Cheating, Acceptance of Gamesmanship, and
Keeping Winning in Proportion) were treated as dependent variables, while teachers’ universal sport values
(Ethics and Moral, Knowledge and Understanding, Social, Psychological, and Leadership dimensions, as well
as overall UVS scores) were included as fixed effects. Teacher ID was specified as a random effect to capture
between-group variance at the classroom level. This multilevel approach allowed for simultaneous estimation
of individual-level and teacher-level factors, providing a robust examination of the associations between
teachers’ sport values and students’ moral decision-making.

Assumption testing indicated that the model satisfied all necessary requirements. Linearity was confirmed
by scatterplots of residuals against predicted values, which displayed random distribution without systematic
patterns. Normality of residuals was supported by a non-significant Shapiro-Wilk test (W = 0,986, p = 0,218)
and visual inspection of Q-Q plots. Homogeneity of variance was verified by non-significant Levene’s tests
across groups (all p > 0,05). Independence of residuals was demonstrated by a Durbin-Watson statistic of 2,01,
suggesting no autocorrelation. Examination of the Empirical Bayes residuals confirmed that random effects were
normally distributed, while covariance parameter testing indicated that the random intercept variance at the
teacher level was significant (estimate = 14,87, p < 0,01). Together, these results verified that all assumptions
of the LMM were met, thereby supporting the robustness and validity of subsequent analyses.

RESULTS
Descriptive Statistics of Students’ Moral Decision-Making and Teachers’ Universal Sport Values

Descriptive analyses of this study provide an overview of students’ attitudes toward moral decision-making
in youth sports and teachers’ universal sport values. These are followed by inferential analyses using LMM to
examine the influence of teachers’ values and demographic characteristics on students’ moral decision-making
(table 2).

Table 2 presents descriptive statistics of students’ AMDYS scores across teachers’ different years of teaching
experience. The results show that the mean scores of AC, AG, and KWIP were relatively stable across groups.
The AC dimension ranged from 2,07 to 2,12, the AG dimension from 2,43 to 2,49, and the KWIP was consistently
higher, ranging from 3,71 to 3,87. Total AMDYS scores ranged from 15,72 to 16,36, with the highest values
observed among students taught by teachers with 5-10 years of experience (M = 16,36, SD = 6,41). These
results suggest that teaching experience did not yield substantial differences. However, there was a tendency
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for students to report slightly higher moral decision-making scores when taught by teachers with moderate
teaching experience.

Table 2. Descriptive Statistics of AMDYS by Teachers’ Years of Teaching Experience

Teaching Experience  AC (M £ SD) AG (M +SD) KWIP (M + SD) AMDYS (M = SD)
< 5 years 2,12+0,70 2,49 +0,75 3,87+ 0,84 16,29 £ 6,19
5-10 years 2,10+0,68 2,48 +0,78 3,71 + 0,81 16,36 + 6,41
10-20 years 2,07+0,71 2,43 0,71 3,86 + 0,82 15,90 £ 6,56
> 20 years 2,11 +0,71 2,46 0,76 3,72 + 0,76 15,72 + 6,28

Note: M = Mean; SD = Standard Deviation; AC = Accepatnce of Cheating; AG = Acceptance of
Gamesmanship; KWIP = Keeping Winning in Proportion; AMDYS = Attitude to Moral Decision
Making in Youth Sports

In addition to teaching experience, teachers’ UVS were compared across employment categories, covering
the dimensions of EM, KU, SC, PSY, LO, and the composite score. The descriptive results for each employment
group are reported in table 3.

Table 3. Descriptive Statistics of Teachers’ UVS by Employment Status

Employment Status EM KU SC PSY LO UVS Total

Civil Servant 38,82+ 0,26 42,80+0,51 40,89 +0,29 41,39+0,53 40,77 +0,54 40,93 + 0,42
Permanent 41,68 + 0,36 40,23 + 0,09 40,05+ 0,28 40,09 + 0,24 38,85+0,20 40,18 + 0,23
Contract 38,89 +0,00 46,47 +0,00 44,50+0,00 45,26 +0,00 46,00+ 0,00 44,23 +0,00
Honorary 41,65+ 0,11 46,85+ 0,26 44,00+ 0,14 44,83 +0,31 45,33+0,43 44,53 0,22

Note: EM = Ethic and Moral; KU = Knowledge and Understanding; SC = Social; PSY = Psychological; LO = Leadership
and Organization; UVS = Universal Sport Values

As shown in table 3, honorary teachers reported the highest scores in Knowledge and Understanding (M =
46,85, SD = 0,26) and Psychological values (M = 44,83, SD = 0,31), followed by contract teachers (KU: M = 46,47,
SD = 0,00; PSY: M =45,26, SD = 0,00). In contrast, permanent teachers obtained the lowest scores in Leadership
and Organization (M = 38,85, SD = 0,20), while civil servants scored lowest in Ethics and Morals (M = 38,82, SD =
0,26). A similar trend was observed in the composite UVS, where honorary (M = 44,53, SD = 0,22) and contract
teachers (M = 44,23, SD = 0,00) outperformed civil servant (M = 40,93, SD = 0,42) and permanent teachers (M
= 40,18, SD = 0,23). These numerical differences indicate variability in UVS scores according to employment
status, with non-permanent teachers consistently reporting stronger values across dimensions.

Model Fit and Variance Components

Model fit indices are presented in table 4. The relatively low values of AIC and BIC, together with the
variance components and ICC, suggest that the specified LMM provided a parsimonious and adequate fit to the
data.

Table 4. Model Fit Information

Criteria Score

-2 Restricted Log Likelihood 1225,91
Akaike’s Information Criterion (AIC) 1229,91
Hurvich and Tsai’s Criterion (AICC) 1229,97
Bozdogan’s Criterion (CAIC) 1238,44
Schwarz’s Bayesian Criterion (BIC) 1236,44

Having established overall model adequacy, the next step is to quantify the variance attributable to
differences between teachers. Table 5 summarizes the estimated variance components, including residual
variance (within teachers) and the random intercept variance (between teachers), as well as the intraclass
correlation coefficient (ICC).

Based on table 5, the residual variance within teachers was significant (Estimate = 29,681, Wald Z = 9,950,
p < 0,001), confirming substantial variability among students in the same classroom. The random intercept
variance across teachers was also statistically significant (Estimate = 14,874, Wald Z = 2,878, p = 0,004),
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indicating that students’ AMDYS scores differed systematically according to their teacher. Together, these
variance components yield an intraclass correlation coefficient (ICC) with 0,33 value.

Fixed Effects

After confirming model adequacy and identifying substantial between-teacher variance through the ICC,
the next step was to evaluate the influence of student- and teacher-level predictors on AMDYS (table 6). This
analysis tested whether demographic characteristics (gender, employment status, teaching experience, and
school type) and teachers’ UVS dimensions (EM, KU, SC, PSY, LO, and composite scores) were significantly
associated with variation in students’ moral decision-making.

Table 6 presents the two predictors that emerged as statistically significant: student gender (F = 4,141, p
= 0,043) and teachers’ years of teaching experience (F = 9,740, p = 0,004). These results indicate that male
and female students differed in their AMDYS scores (p 0,043) and that students’ outcomes were also shaped by
the extent of teachers’ teaching experience (p = 0,004). In contrast, other predictors, including school level
(p = 0,435), employment status (p = 0,362), school type (p = 0,435), and the UVS dimensions (p > 0,05) did not
significantly contribute to the explanation of variance in AMDYS.

To complement the omnibus tests, fixed effects parameter estimates (table 7) were examined to clarify
the direction and magnitude of predictors. Results indicated that gender was a significant predictor, with male
students reporting higher AMDYS scores than females (Estimate = 1,652, p = 0,043, 95 % Cl [0,051, 3,253]).
Teaching experience also emerged as significant (Estimate = 2,274, p = 0,004, 95 % CI [0,84, 3,71]), confirming
its role in influencing student outcomes. By contrast, school level, employment status, school type, and the
UVS dimensions (EM, KU, SC, PSY, LO, and the composite score) were not statistically significant (all p > 0,05).
Significance levels are indicated in table 7 by *p < 0,05 and *p < 0,01.
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PSY -902,81 686,89 -1,31 0,202 -2327,57 - 521,97
LO 0,742 0,891 0,83 0,398 -1,01 - 2,49
UVS Composite 0,923 0,985 0,94 0,347 -1,02 - 2,86

Pairwise Comparisons

To further explore mean differences across student groups, pairwise comparisons were conducted for gender
and school level. As shown in table 7, no significant difference was found between junior and senior high
school students (Mean Difference = -3,556, SE = 5,598, p = 0,526, 95 % Cl [-14,596, 7,484]). By contrast, gender
differences were statistically significant, with male students reporting higher AMDYS scores than females (Mean
Difference = 1,652, SE = 0,812, p = 0,043, 95 % CI [0,051, 3,253]).

Table 7. Pairwise Comparisons

Comparison Mean Difference SE df Sig. 95 % Cl (Lower-Upper)

Junior vs. Senior High School -3,556 5,598 194 0,526 -14,596 - 7,484

Male vs. Female 1,652 0,812 194 0,043* 0,051 - 3,253
DISCUSSION

Gender Differences in Moral Decision-Making

This study found that male students reported higher AMDYS scores than females. Since AMDYS includes
two negative dimensions, namely Acceptance of Cheating (AC) and Acceptance of Gamesmanship (AG), and
one positive dimension, Keeping Winning in Proportion (KWIP), a higher overall score is more likely to reflect
greater acceptance of unethical behavior. Thus, the present findings suggest that male students tend to tolerate
cheating and gamesmanship more than females.

Recent research corroborates this interpretation with evidence. Acomparative study in youth sport confirmed
significant gender-based differences, with males exhibiting higher acceptance of cheating and gamesmanship,
whereas no significant differences were observed in KWIP.G® This aligns with the study who found that male
basketball players demonstrated stronger tendencies toward moral disengagement when they endorsed
cheating and gamesmanship.“? Similarly, other study reported that adopting cheating behaviors was negatively
associated with psychological well-being, further underscoring the harmful impact of these attitudes.“

Male athletes’ higher tendency to accept cheating appears to stem from a complex interplay of cultural,
competitive, and environmental factors. Research indicates that male athletes are generally more inclined
to violate rules and cheat in sports, partly due to socialization patterns that condition them to view such
behavior as acceptable in competitive contexts. This tendency is reinforced by their stronger focus on winning
outcomes, as males often prioritize victory over good sportspersonship, creating a moral climate where an
excessive desire to win fosters behaviors that conflict with the rules of competition. Environmental factors
also contribute, as “participants whose main sport is team sport type tend to accept more cheating and
gamesmanship than participants whose main sport is an individualistic sport type”,“ and males are often more
represented in these competitive team environments.

At the same time, female students generally show stronger moral orientations, as they are less likely to
rationalize unethical practices. Prior studies emphasize that embracing cheating and gamesmanship is more
common among males, whereas females tend to uphold fairness and proportionality in sport contexts.“:46)
This may be explained by socialization processes in which male athletes are strongly encouraged to prioritize
competitiveness and outcomes, while females are guided more toward cooperation and relational ethics.
Additionally, female athletes mostly prefer to play sports in accordance with the established rules,“ indicating
that males prioritize competitive success over rule adherence. This combination of cultural conditioning,
win-focused mentality, environmental pressures, and different moral priorities creates a context where male
athletes are more likely to view cheating as an acceptable means to achieve sporting goals.

Nonetheless, some contradictions remain in the literature. For instance, there were no significant gender
differences in moral reasoning, whereas other studies noted mixed patterns depending on the sport type or
cultural setting.“® This suggests that, although the general trend indicates a higher tolerance for unethical
behavior among males, context-specific factors such as age, type of sport, and cultural environment may
influence the expression of these differences.

Overall, the findings confirm that male students are more prone to accept unethical sport behaviors, which is
consistent with both local and international research. These results highlight the urgency of designing gender-
sensitive interventions that explicitly target attitudes toward cheating and gamesmanship, particularly among
male students, while reinforcing shared values of fairness and proportionality across genders.
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Teacher Experience and the Transmission of Sport Values

Research on teachers’ experience and moral development in physical education reveals a nuanced picture of
how educators’ background shapes the effectiveness of character education. Personal upbringing, particularly
family and religious influences during early acculturation, appears to be the strongest motivator for teachers’
commitment to values education, while organizational contexts influence how such commitments are enacted
in practice.“®” In contrast, formal professional socialization has been shown to exert limited influence on
the delivery of moral and character education. Although physical education teachers consistently recognize
their classes as important venues for fostering social and moral skills, they differ in emphasis and strategies.
“8 Purposefully designed training programs can strengthen pedagogical strategies and enhance motivation to
teach values.®) Interventions that are theoretically grounded and supported by adequate preparation have
also been demonstrated to promote students’ moral development.®®5) These findings suggest that effective
value transmission depends less on years of teaching experience and more on the quality of preparation and
theoretical grounding.®?

The existing literature does not provide direct comparisons of novice, moderately experienced, and
veteran teachers in terms of effectiveness in transmitting sport values. Physical education teachers with
a wide range of teaching experience, from one to thirty-eight years, but their focus was on how teachers
conceptualize social and moral development rather than on relative effectiveness.“ Other studies highlight
that many physical education teachers and sports coaches lack formal training in the didactics of social and
moral development.“®39 Evidence also suggests that as many as 70 percent of preservice physical education
teachers demonstrate low levels of moral competence.®¥ Teachers’ personal acculturation, especially family
and religious upbringing, exerts a more significant influence than professional training, while organizational
environments shape how moral roles are embodied in practice.“” Taken together, these findings underscore
that while teaching experience is relevant, its impact on students’ moral decision-making is strongly mediated
by personal background, professional preparation, and the broader institutional context.

Teachers’ Universal Sport Values and Students’ Moral Decision-Making

A key finding of this study is that teachers’ UVS dimensions did not significantly predict students’ AMDYS
scores. This suggests that although teachers may personally endorse values such as ethics, knowledge, social
responsibility, psychological resilience, or leadership, these orientations were not directly translated into
students’ attitudes toward cheating, gamesmanship, or proportionality of winning.

Research on value orientations in physical education has consistently highlighted this complexity. Teachers’
value orientations, including disciplinary mastery, learning process, self-actualization, social responsibility, and
ecological integration, shape their curricular goals and pedagogical choices.®>%) However, these orientations do
not always manifest in measurable student outcomes. No significant differences in student learning attributable
to teacher value orientations,®” while students in classes led by teachers with social or ecological orientations
did not necessarily reflect those emphases.®® These findings point to a potential disconnect between teachers’
espoused values and students’ actual reception.

Several mediating mechanisms help explain why teacher values may not directly predict student outcomes.
Goal orientations are critical: task orientation has been associated with prosocial attitudes, whereas ego
orientation tends to foster antisocial behaviors.®®%¢) Ethical value systems also mediate outcomes fully
mediated the relationship between sportsmanship and relationship quality in student athletes.® Similarly,
personal values toward sport practice and goal orientations mediate the link between broader life values and
moral attitudes.® These findings suggest that students’ moral decision-making depends not only on teacher
values but also on how those values are framed, perceived, and internalized within specific motivational
contexts.

The literature also highlights practical barriers to effective value transmission. Teachers often express
commitment to moral education but struggle to operationalize these beliefs in practice, leading to gaps between
policy, theory, and classroom reality. ¢3¢+ Moral development is frequently treated as a by-product of physical
education rather than an explicit objective, resulting in vague or inconsistent implementation strategies.®)
Moreover, contextual constraints such as inadequate facilities or unsafe environments can undermine efforts to
embed values education.® These challenges are compounded by findings that many teachers and coaches lack
formal training in moral and values education, and that a significant proportion of preservice PE professionals
demonstrate low levels of moral competence.®%

Taken together, the evidence suggests that teachers’ value orientations provide an important foundation
but are insufficient on their own. Their impact on students’ moral decision-making is mediated by pedagogical
strategies, student goal orientations, contextual factors, and institutional support. The non-significance of UVS
in this study reinforces the need for intentional training and structured pedagogical approaches that translate
teacher values into concrete student experiences, rather than assuming that values will be transmitted
implicitly.
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This study also underscores the importance of distinguishing between teachers’ personal sport values and
their pedagogical enactment of those values. Possessing strong universal sport values is not sufficient if such
values are not intentionally and systematically embedded in teaching practice. Values education in sport
requires deliberate planning, structured interventions, and purposeful reflection opportunities for students
in order to be effective.®686.707) When values remain implicit or incidental, students may not consistently
internalize them, and the impact on moral decision-making becomes limited. Thus, future efforts should move
beyond simply measuring teachers’ value orientations and instead focus on equipping educators with strategies
to intentionally and systematically integrate sport values into their curricula and daily instructional practices.

Limitation

This study has several limitations that should be considered. First, the sample size was relatively small,
involving only 10 physical education teachers and 205 students from Bandung, which limits the generalizability
of the findings to broader populations in Indonesia. Second, the use of purposive sampling, while ensuring
diversity in teacher characteristics and school types, restricts the representativeness of the sample and may
not fully capture the heterogeneity of all teachers and students. Third, the cross-sectional design prevents
causal interpretations, as the observed associations between teachers’ sport values and students’ moral
decision-making only reflect relationships at a single point in time. Finally, other contextual variables such
as school climate, curricular emphases, or cultural factors were not examined, which may have contributed
to unexplained variance in the outcomes. These limitations should be acknowledged when interpreting the
findings and can inform directions for future research.

CONCLUSIONS

This study examined the relationship between teachers’ universal sport values (UVS) and students’ attitudes
toward moral decision-making in youth sport (AMDYS) through a multilevel approach. The results demonstrated
that student gender and teachers’ years of teaching experience significantly influenced students’ moral decision-
making, whereas teachers’ UVS dimensions, employment status, and school characteristics did not show direct
effects. The analysis also confirmed that differences between teachers accounted for a substantial proportion
of the variation in students’ outcomes, underscoring the importance of considering the hierarchical nature
of values education. These findings indicate that student characteristics and teacher experience are more
decisive in shaping moral decision-making than teachers’ personal value orientations alone. Possessing sport
values is not sufficient unless these values are intentionally and systematically embedded in teaching practices.
The study highlights the need for professional development programs that support teachers in translating their
values into structured pedagogical strategies, while future research should further examine the mediating
factors that connect teachers’ value orientations with students’ moral development.

REFERENCES

1. Gofur MA, Huda M, Hakim F, Suhartiningsih S. Pendidikan Berbasis Nilai Mengintegrasikan Etika dan Moral
Untuk Mencerdaskan Generasi Muda. El Banar : Jurnal Pendidikan dan Pengajaran. 2025 Apr 30;8(1):44-55.
Available from: https://ojs.staibanisaleh.ac.id/index.php/ElBanar/article/view/508

2. Shifana M, Sari W, Nisak H, Ritonga ES, Wariyati W. Pengaruh Pendidikan Karakter terhadap Perkembangan
Moral Siswa Sekolah Dasar. Jurnal Pendidikan dan Sastra Inggris. 2025 Jun 11;5(2):246-51. Available from:
https://journalshub.org/index.php/JUPENSI/article/view/5210

3. Kartika SN, Ramadona R, Khofifah L, Fauziati E, Sumardjoko B. Pengembangan Kurikulum Berbasis
Nilai Moral Dalam Meningkatkan Pendidikan Karakter Siswa Sekolah Dasar. Journal on Education. 2025 Jan
7;7(2):10049-58. Available from: https://jonedu.org/index.php/joe/article/view/8013

4. Galela A. THE URGENCY OF MORAL VALUES IN THE FORMATION OF INTELLECTUAL CHARACTER. Abjadia
: International Journal of Education. 2024 Aug 15;9(2):327-32. Available from: https://ejournal.uin-malang.
ac.id/index.php/abjadia/article/view/27669

5. Hermawan R, Kusniasari S. Developing Strong Moral Values: Integrating Value and Character Education
in Educational Context. International Journal of Research and Scientific Innovation. 2023;X(1X):01-5. Available
from: https://rsisinternational.org/journals/ijrsi/articles/developing-strong-moral-values-integrating-value-
and-character-education-in-educational-context/

6. Djazilan S, Wuri Wuryandani. Building Character Together: The Synergistic Role of Parents and Communities
in Shaping School Values. Child Education Journal. 2024 Dec 31;6(3):119-28. Available from: https://journal2.

https://doi.org/10.56294/mw2025805 ISSN: 3008-8127


https://ojs.staibanisaleh.ac.id/index.php/ElBanar/article/view/508
https://journalshub.org/index.php/JUPENSI/article/view/5210
https://jonedu.org/index.php/joe/article/view/8013
https://ejournal.uin-malang.ac.id/index.php/abjadia/article/view/27669
https://ejournal.uin-malang.ac.id/index.php/abjadia/article/view/27669
https://rsisinternational.org/journals/ijrsi/articles/developing-strong-moral-values-integrating-value-and-character-education-in-educational-context/
https://rsisinternational.org/journals/ijrsi/articles/developing-strong-moral-values-integrating-value-and-character-education-in-educational-context/
https://journal2.unusa.ac.id/index.php/CEJ/article/view/6692
https://doi.org/10.56294/mw2025805

11 Ma’munA, et al
unusa.ac.id/index.php/CEJ/article/view/6692

7. Syarifatunnisa S, Anira A, Ma’mun A, Nuryadi N. Moral Education and Physical Education: A Systematic
Literature Review. Jpjo. 2024;9(2):196-204. Available from: https://ejournal.upi.edu/index.php/penjas/
article/view/64380

8. Muzakkir, Hussin Z, Razak RA. Teachers’ beliefs towards character education curriculum in primary school:
a systematic literature review. Educ 3 13. 2024 Nov 16;52(8):1178-92. Available from: https://www.tandfonline.
com/doi/full/10.1080/03004279.2022.2142478

9. Atabey N, Topcu MS. Analyzing socioscientific issues-based instruction studies focusing on character
and value development: A systematic review. J Moral Educ. 2024 Apr 23;1-19. Available from: https://www.
tandfonline.com/doi/full/10.1080/03057240.2024.2324781

10. Nurasiah I, Sumantri MS, Nurhasanah N, Casmana AR. Cultural Values’ Integration in Character
Development in Elementary Schools: The Sukuraga as Learning Media. Front Educ (Lausanne). 2022 May 12;7.
Available from: https://www.frontiersin.org/articles/10.3389/feduc.2022.849218/full

11. Asrial A, Syahrial S, Sabil H, Ryan J, Lamb M, Cox R, et al. SCIENCE TEACHER’S BOOK: ANALYZING
ELEMENTARY SCHOOL STUDENTS’ CHARACTER VALUES. Jurnal Ilmiah Ilmu Terapan Universitas Jambi. 2024 May
14;8(1):180-7. Available from: https://online-journal.unja.ac.id/JIITUJ/article/view/32766

12. Ziha N. VALUE EDUCATION IN LAW SCHOOL CURRICULUM : CULTIVATING MORAL AUTONOMY. Pravni Vjesnik.
2024;40(1):7-30. Available from: https://hrcak.srce.hr/ojs/index.php/pravni-vjesnik/article/view/28586

13. Lungu V, Cretu L, Munteanu T, Sadovei L. THE PLACE OF SOCIAL AND MORAL VALUES IN THE HIGH SCHOOL
CURRICULUM FROM THE REPUBLIC OF MOLDOVA. Jurnal Ilmiah Ilmu Terapan Universitas Jambi. 2025 Feb
16;9(1):87-103. Available from: https://online-journal.unja.ac.id/JIITUJ/article/view/38082

14. Pujianto FAE, Ma’mun A, Nugraha R, Syarifatunnisa S, Anira A. Youth sport values: A comparative analysis
between urban and rural students. Jurnal Keolahragaan. 2025;13(1):18-28.

15. Brunsdon JJ. Toward the virtuous mover: a neo-Aristotelian interpretation of physical education. Phys
Educ Sport Pedagogy. 2024 Nov 17;29(6):588-600. Available from: https://www.tandfonline.com/doi/full/10.1
080/17408989.2022.2135693

16. Brunsdon JJ, Walker DI. Cultivating character through physical education using memetic, progressive
and transformative practices in schools. J Moral Educ. 2022 Oct 2;51(4):477-93. Available from: https://www.
tandfonline.com/doi/full/10.1080/03057240.2021.1894105

17. Roux CJ, Dasoo N. Pre-service teachers’ perception of values education in the South African physical
education curriculum. South African Journal of Childhood Education. 2020 Feb 11;10(1). Available from: http://
www.sajce.co.za/index.php/sajce/article/view/717

18. Salinas FGC, Angeles MAV. La educacion fisica como fortalecimiento de valores ciudadanos para la
convivencia (Physical education as a strengthening of citizen values for coexistence). Retos. 2021 Nov 17;44:285-
94. Available from: https://revistaretos.org/index.php/retos/article/view/90708

19. Habyarimana J de D, Tugirumukiza E, Zhou K. Physical Education and Sports: A Backbone of the Entire
Community in the Twenty-First Century. Int J Environ Res Public Health. 2022 Jun 14;19(12):7296. Available
from: https://www.mdpi.com/1660-4601/19/12/7296

20. Meyer K. Moral Education Through the Fostering of Reasoning Skills. Ethical Theory and Moral Practice.
2024 Mar 9;27(1):41-55. Available from: https://link.springer.com/10.1007/s10677-023-10367-3

21. Yaumulhak A, Ma’mun A, Hambali B, Syarifatunnisa, Anira. Sports values in physical education for

students: moral, competence, and status values. Edu Sportivo: Indonesian Journal of Physical Education.
2024;5(2):110-8.

https://doi.org/10.56294/mw2025805 ISSN: 3008-8127


https://journal2.unusa.ac.id/index.php/CEJ/article/view/6692
https://ejournal.upi.edu/index.php/penjas/article/view/64380
https://ejournal.upi.edu/index.php/penjas/article/view/64380
https://www.tandfonline.com/doi/full/10.1080/03004279.2022.2142478
https://www.tandfonline.com/doi/full/10.1080/03004279.2022.2142478
https://www.tandfonline.com/doi/full/10.1080/03057240.2024.2324781
https://www.tandfonline.com/doi/full/10.1080/03057240.2024.2324781
https://www.frontiersin.org/articles/10.3389/feduc.2022.849218/full
https://online-journal.unja.ac.id/JIITUJ/article/view/32766
https://hrcak.srce.hr/ojs/index.php/pravni-vjesnik/article/view/28586
https://online-journal.unja.ac.id/JIITUJ/article/view/38082
https://www.tandfonline.com/doi/full/10.1080/17408989.2022.2135693
https://www.tandfonline.com/doi/full/10.1080/17408989.2022.2135693
https://www.tandfonline.com/doi/full/10.1080/03057240.2021.1894105
https://www.tandfonline.com/doi/full/10.1080/03057240.2021.1894105
http://www.sajce.co.za/index.php/sajce/article/view/717
http://www.sajce.co.za/index.php/sajce/article/view/717
https://revistaretos.org/index.php/retos/article/view/90708
https://www.mdpi.com/1660-4601/19/12/7296
https://link.springer.com/10.1007/s10677-023-10367-3
https://doi.org/10.56294/mw2025805

Seminars in Medical Writing and Education. 2025; 4:805 12

22. Vega SA, Ma’mun, Nuryadi, Syarifatunnisa, Anira. Sports Values and Social Support: A Correlational Study.
Jurnal SPORTIF: Jurnal Penelitian Pembelajaran. 2025;11(1):153-67. Available from: https://doi.org/10.29407/
js_unpgri.v11i1.25009

23. Ring C, Whitehead J, Girpinar B, Kavussanu M. Sport values, personal values and antisocial behavior
in sport. Asian Journal of Sport and Exercise Psychology. 2023;3(3):177-83. Available from: http://dx.doi.
org/10.1016/j.ajsep.2023.05.002

24. Nascimento Junior JR de Ado, Freire GLM, Moraes JFVN de, Fortes L de S, Oliveira DV de, Cronin LD. Does
life skills development within sport predict the social behaviour s and sports values of youth futsal players? Int
J Sport Exerc Psychol. 2021;20(3):981-95. Available from: http://dx.doi.org/10.1080/1612197X.2021.1907764

25. Cutuk S, Kacay Z, Cutuk ZA. The Relationship Between Prosocial and Antisocial Behaviors and Person ality
Traits in Team Athletes. Sakarya University Journal of Education. 2021;11(1):182-94. Available from: http://
dx.doi.org/10.19126/SUJE.840070

26. Ramolale M, Malete L, Ju U. Mediational Role of Mental Toughness on the Relationship Between Self-
Efficacy and Prosocial/Antisocial Behavior in Elite Youth Sport. Front Psychol. 2021;12. Available from: http://
dx.doi.org/10.3389/fpsyg.2021.745323

27. Latorre-Roman PA, Bueno-Cruz MT, Martinez-Redondo M, Salas-Sanchez J. Prosocial and Antisocial
Behaviour in School Sports. Apunts Educacion Fisica y Deportes. 2020;(139):10-9. Available from: http://dx.doi.
org/10.5672/apunts.2014-0983.es.(2020/1).139.02

28. Lopez-Mora C, Flores MC, Valdivia-Moral P, Olivares MC, Gonzalez-Hernandez J. Ensehando valores y
potenciando la prosocialidad. Lo que promueven los entrenadores y lo que interiorizan los deportistas. Cuadernos
de Psicologia del Deporte. 2021;21(2):59-71. Available from: http://dx.doi.org/10.6018/CPD.447181

29. Rodriguez-Franco A, Carlo G, Valdivia-Moral P, Gonzalez-Hernandez J. Be Prosocial My Friend: The Social
Disconnection Model of Perfectionis m in Adolescents Immersed in Competitive Sport. Int J Environ Res Public
Health. 2023;20(4):2887. Available from: http://dx.doi.org/10.3390/ijerph20042887

30. Leo FM, Sanchez-Miguel P, Sanchez-Oliva D, Amado D, Garcia-Calvo T. MOTIVATIONAL CLIMATE CREATED
BY OTHER SIGNIFICANT ACTORS AND ANTISOCIA L BEHAVIORS IN YOUTH SPORT. 2015;

31. Borrueco M, Angulo-Brunet A, Viladrich C, Pallares S, Cruz J. Relationship between motivational climate,
sportspersonship and dispos ition to cheating in young soccer players. 2017;

32. Lucidi F, Zelli A, Mallia L, Nicolais G, Lazuras L, Hagger MS. Moral Attitudes Predict Cheating and
Gamesmanship Behaviors Among Comp etitive Tennis Players. Front Psychol. 2017;8. Available from: http://
dx.doi.org/10.3389/fpsyg.2017.00571

33. Endresen IM, Olweus D. Participation in power sports and antisocial involvement in preadolesc ent and
adolescent boys. Journal of Child Psychology and Psychiatry. 2005;46(5):468-78. Available from: http://dx.doi.
org/10.1111/J.1469-7610.2005.00414.X

34. Rutten EA, Stams GJJM, Biesta GJJ, Schuengel C, Dirks E, Hoeksma JB. The Contribution of Organized
Youth Sport to Antisocial and Prosocial Behavior in Adolescent Athletes. J Youth Adolesc. 2006;36(3):255-64.
Available from: http://dx.doi.org/10.1007/s10964-006-9085-y

35. Rutten EA, Schuengel C, Dirks E, Stams GJJM, Biesta GJJ, Hoeksma JB. Predictors of Antisocial and
Prosocial Behavior in an Adolescent Sport s Context. Social Development. 2011;20(2):294-315. Available from:
http://dx.doi.org/10.1111/J.1467-9507.2010.00598.X

36. Syarifatunnisa S, Ma’mun A, Anira A, Nuryadi N, Juliantine T. Moral, competence, and status values in
youth sports: predictors of attitude to moral decision-making. Retos. 2025;63:644-52. Available from: https://
recyt.fecyt.es/index.php/retos/index

37. Syarifatunnisa S, Ma’mun A, Anira A, Nuryadi N, Juliantine T. Acceptance of Cheating, Gamesmanship,

https://doi.org/10.56294/mw2025805 ISSN: 3008-8127


https://doi.org/10.29407/js_unpgri.v11i1.25009
https://doi.org/10.29407/js_unpgri.v11i1.25009
http://dx.doi.org/10.1016/j.ajsep.2023.05.002
http://dx.doi.org/10.1016/j.ajsep.2023.05.002
http://dx.doi.org/10.1080/1612197X.2021.1907764
http://dx.doi.org/10.19126/SUJE.840070
http://dx.doi.org/10.19126/SUJE.840070
http://dx.doi.org/10.3389/fpsyg.2021.745323
http://dx.doi.org/10.3389/fpsyg.2021.745323
http://dx.doi.org/10.5672/apunts.2014-0983.es.(2020/1).139.02
http://dx.doi.org/10.5672/apunts.2014-0983.es.(2020/1).139.02
http://dx.doi.org/10.6018/CPD.447181
http://dx.doi.org/10.3390/ijerph20042887
http://dx.doi.org/10.3389/fpsyg.2017.00571
http://dx.doi.org/10.3389/fpsyg.2017.00571
http://dx.doi.org/10.1111/J.1469-7610.2005.00414.X
http://dx.doi.org/10.1111/J.1469-7610.2005.00414.X
http://dx.doi.org/10.1007/s10964-006-9085-y
http://dx.doi.org/10.1111/J.1467-9507.2010.00598.X
https://recyt.fecyt.es/index.php/retos/index
https://recyt.fecyt.es/index.php/retos/index
https://doi.org/10.56294/mw2025805

13 Ma’munA, et al

and Winning Proportionality: A Gender-Based Comparative Study in Youth Sports Info Artikel. Journal of Teaching
Physical Education in Elementary School. 2024 Apr;7(2). Available from: http://ejournal.upi.edu/index.php/
tegar/index

38. Purnomo E, Ma’mun, A, Winarno ME, Mardesia P, Jermaina N, Eeza N, et al. Reliability and Interrater
Agreement: Development and Validation of a Universal Values in Sport Instrument Acuerdo de confiabilidad
y entre evaluadores: desarrollo y validacion de un instrumento de valores universales en el deporte. Retos.
2024;57. Available from: https://recyt.fecyt.es/index.php/retos/index

39. Whitehead J, Ntoumanis N. Further use of AMDYSQ and the development of AMDYSQ-2. In: Values in
Youth Sport and Physical Education. 1st ed. London: Routledge; 2013. p. 451-62. Available from: http://hdl.
handle.net/20.500.11937/5033

40. Garson GD. Fundamentals of Hierarchical Linear and Multilevel Modeling. In: Hierarchical Linear Modeling:
Guide and Applications. 2455 Teller Road, Thousand Oaks California 91320 United States: SAGE Publications,
Inc.; 2013. p. 3-26. Available from: https://methods.sagepub.com/book/hierarchical-linear-modeling/n1.xml

41. Arnau J, Bono R, Balluerka N, Gorostiaga A. General Linear Mixed Model for Analysing Longitudinal Data
in Developmental Research. Percept Mot Skills. 2010 Apr 1;110(2):547-66. Available from: https://journals.
sagepub.com/doi/10.2466/pms.110.2.547-566

42. Gurpinar B, Mutlu O, Ayvalli M. Investigation of the Relationship between Attitudes to Moral Decision
Making and Moral Disengagement in Youth Student Basketball Players. Pamukkale Journal of Sport Sciences.
2020;11(3):20-7.

43. Ozsan A, Goriicii A. Moral decision-making attitude and psychological well-being: reflections from various
sports branches. Physical Education of Students. 2023 Oct 30;27(5):294-302.

44, Yaffe Y, Levental O, Arey DL, Lev A. Morality and Values in Sports Among Young Athletes: The Role of Sport
Type and Parenting Styles - A Pilot Study. Front Psychol. 2021;12. Available from: http://dx.doi.org/10.3389/
fpsyg.2021.618507

45. Ozbek 0O, Nalbant U. Investigation of athlete high school students’ moral decision-making attitudes in
terms of sport variables. Balt J Health Phys Act. 2021;13(5):51-8.

46. Karakullukcu OF. Youth Athletes’ Moral Decision Making Levels and Sportspersonship Behavior Levels of
Coaches. International Education Studies. 2020 Feb 27;13(4):8.

47. Brunsdon JJ, Layne T. Impact of occupational socialization on how physical education teachers employ
character education in schools. Sport Educ Soc. 2025 Sep 2;30(7):855-70. Available from: https://www.
tandfonline.com/doi/full/10.1080/13573322.2024.2359514

48. Jacobs F. Making sense of teaching social and moral skills in physical education. Phys Educ Sport Pedagogy.
2013;18(1):1-14. Available from: https://api.elsevier.com/content/abstract/scopus_id/84870521493

49. Koh KT, Camiré M. Strategies for the Development of Life Skills and Values through Sport Programmes.
In: Advances in Marketing, Customer Relationship Management, and E-Service s. IGl Global; 2015. p. 241-56.
Available from: http://dx.doi.org/10.4018/978-1-4666-7527-8.CHO14

50. Romance TJ, Weiss MR, Bockoven J. A Program to Promote Moral Development through Elementary
School Physi cal Education. Journal of Teaching in Physical Education. 1986;5(2):126-36. Available from: http://
dx.doi.org/10.1123/JTPE.5.2.126

51. Schwamberger B, Curtner-Smith M. Influence of a training programme on a preservice teacher’s ability
to promote moral and sporting behaviour in sport education. Eur Phy Educ Rev. 2017;23(4):428-43.

52. Jones C. Character, virtue and physical education. Eur Phy Educ Rev. 2005;11(2):139-51. Available from:
http://dx.doi.org/10.1177/1356336X05052893

https://doi.org/10.56294/mw2025805 ISSN: 3008-8127


http://ejournal.upi.edu/index.php/tegar/index
http://ejournal.upi.edu/index.php/tegar/index
https://recyt.fecyt.es/index.php/retos/index
http://hdl.handle.net/20.500.11937/5033
http://hdl.handle.net/20.500.11937/5033
https://methods.sagepub.com/book/hierarchical-linear-modeling/n1.xml
https://journals.sagepub.com/doi/10.2466/pms.110.2.547-566
https://journals.sagepub.com/doi/10.2466/pms.110.2.547-566
http://dx.doi.org/10.3389/fpsyg.2021.618507
http://dx.doi.org/10.3389/fpsyg.2021.618507
https://www.tandfonline.com/doi/full/10.1080/13573322.2024.2359514
https://www.tandfonline.com/doi/full/10.1080/13573322.2024.2359514
https://api.elsevier.com/content/abstract/scopus_id/84870521493
http://dx.doi.org/10.4018/978-1-4666-7527-8.CH014
http://dx.doi.org/10.1123/JTPE.5.2.126
http://dx.doi.org/10.1123/JTPE.5.2.126
http://dx.doi.org/10.1177/1356336X05052893
https://doi.org/10.56294/mw2025805

Seminars in Medical Writing and Education. 2025; 4:805 14

53. Pennington CG. Moral Development and Sportsmanship in Physical Education and Sport. J Phys Educ
Recreat Dance. 2017;88(9):36-42.

54. Bronikowska M, Korcz A, Krzysztoszek J, Bronikowski M. How Years of Sport Training Influence the Level
of Moral Competences o f Physical Education and Sport Students. Biomed Res Int. 2019;2019:1-10. Available
from: http://dx.doi.org/10.1155/2019/4313451

55. Chen A, Ennis CD. Teaching Value Laden Curricula in Physical Education. Journal of Teaching in Physical
Education. 1996;15(3):338-54. Available from: http://dx.doi.org/10.1123/JTPE.15.3.338

56. Ennis CD. The Influence of Value Orientations in Curriculum Decision Making. Quest. 1992;44(3):317-29.
Available from: http://dx.doi.org/10.1080/00336297.1992.10484058

57. Chen A, Zhang T, Wells SL, Schweighardt R, Ennis CD. Impact of Teacher Value Orientations on Student
Learning in Physical E ducation. Journal of Teaching in Physical Education. 2017;36(2):152-61. Available from:
http://dx.doi.org/10.1123/jtpe.2016-0027

58. Lee MJ, Whitehead J, Ntoumanis N, Hatzigeorgiadis A. Relationships among Values, Achievement
Orientations, and Attitudes in Youth Sport. J Sport Exerc Psychol. 2008 Oct;30(5):588-610. Available from:
https://journals.humankinetics.com/view/journals/jsep/30/5/article-p588.xml

59. Kavussanu M, Ntoumanis, Nikolaos, Ntoumanis N. University of Birmingham Participation in sport and
moral functioning: Does ego orientation mediate their relationship? 2003;

60. Kavussanu M. Moral behaviour in sport: a critical review of the literature. Int Rev Sport Exerc Psychol.
2008;1(2):124-38. Available from: http://dx.doi.org/10.1080/17509840802277417

61. Heon-Su G, Chan-Soo J. The Mediating Effects of Ethical Value Within the Relationship of Spor tspersonship
and Relationship Scale for Student Athletes. Korean Journal of Security Convergence Management. 2020;9(2):34-
55. Available from: http://dx.doi.org/10.24826/kscs.9.2.3

62. Adell FL, Castillo I, Alvarez O. Personal and sport values, goal orientations, and moral attitudes in youth
basketball. Revista de Psicologia del Deporte. 2019;28(3):100-5.

63. Sanger M, Osguthorpe R. The Moral Vacuum in Teacher Education Research and Practice. Teachers
College Record: The Voice of Scholarship in Education. 2013;115(13):41-60. Available from: http://dx.doi.
org/10.1177/016146811311501304

64. Freire E dos S, Marques BG, Miranda ML de J. Teaching values in physical education classes: the perception
of Brazi lian teachers. Sport Educ Soc. 2016;23(5):449-61. Available from: http://dx.doi.org/10.1080/1357332
2.2016.1213715

65. Theodoulides A. ‘I Would Never Personally Tell Anyone to Break the Rules, But You can Bend Them’:
Teaching Moral Values Through Team Games. European Journal of Physical Education. 2003;8(2):141-59.
Available from: http://dx.doi.org/10.1080/1740898030080204

66. ARSLAN P. ORTAOKUL BEDEN EGITiMi OGRETMENLERININ SPOR ETIGINE iLiSKIN GORUSLERI. Uluslararast
Liderlik Calismalar Dergisi: Kuram ve Uygulama. 2021;4(2):136-50. Available from: http://dx.doi.org/10.52848/
ijls.932344

67. Bean CN, Kendellen K, Halsall T, Forneris T. Putting program evaluation into practice: Enhancing the
Girls Just Wanna Have Fun program. Eval Program Plann. 2015;49:31-40. Available from: http://dx.doi.
org/10.1016/j.evalprogplan.2014.11.007

68. Kendellen K, Camiré M, Bean CN, Forneris T, Thompson J. Integrating life skills into Golf Canada’s youth
programs: Insights into a successful research to practice partnership. J Sport Psychol Action. 2016;8(1):34-46.

69. Anira A, Syarifatunnisa S, Ma’mun A, Rahayu NI. Integrating Life Skills through Physical Activities
Programs. Jurnal Pendidikan Jasmani dan Olahraga. 2021 Apr 3;6(1):68-74.

https://doi.org/10.56294/mw2025805 ISSN: 3008-8127


http://dx.doi.org/10.1155/2019/4313451
http://dx.doi.org/10.1123/JTPE.15.3.338
http://dx.doi.org/10.1080/00336297.1992.10484058
http://dx.doi.org/10.1123/jtpe.2016-0027
https://journals.humankinetics.com/view/journals/jsep/30/5/article-p588.xml
http://dx.doi.org/10.1080/17509840802277417
http://dx.doi.org/10.24826/kscs.9.2.3
http://dx.doi.org/10.1177/016146811311501304
http://dx.doi.org/10.1177/016146811311501304
http://dx.doi.org/10.1080/13573322.2016.1213715
http://dx.doi.org/10.1080/13573322.2016.1213715
http://dx.doi.org/10.1080/1740898030080204
http://dx.doi.org/10.52848/ijls.932344
http://dx.doi.org/10.52848/ijls.932344
http://dx.doi.org/10.1016/j.evalprogplan.2014.11.007
http://dx.doi.org/10.1016/j.evalprogplan.2014.11.007
https://doi.org/10.56294/mw2025805

15  Ma’mun A, et al

70. Komalasari R. Integrating sport education model and the athletics challenges approach for transformative
physical education in Indonesian Middle Schools. Motion: Jurnal Riset Physical Education. 2023; Available from:
https://jurnal.unismabekasi.ac.id/index.php/motion/article/view/7372

71. Bean C, Forneris T. Examining the Importance of Intentionally Structuring the Youth Sport Context to
Facilitate Positive Youth Development. J Appl Sport Psychol. 2016;28(4):410-25.

FINANCING

Thank you to Universitas Pendidikan Indonesia based on Rector Decree 726/UN40/PT.01.01/2025 for
supporting this research. The authors also to the Indonesian Education Scholarship, Center for Higher Education
Funding and Assessment, and Indonesian Endowment Fund for Education for sponsoring the publication of
research.

CONFLICT OF INTEREST
The authors declare that there is no conflict of interest.

AUTHORSHIP CONTRIBUTION
Conceptualization: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Data curation: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Formal analysis: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Research: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Methodology: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Project management: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Resources: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Software: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Supervision: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Validation: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Visualization: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Drafting - original draft: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa, Anira.
Writing - proofreading and editing: Amung Ma’mun, Eko Purnomo, Mashuri Eko Winarno, Syarifatunnisa,
Anira.

https://doi.org/10.56294/mw2025805 ISSN: 3008-8127


https://jurnal.unismabekasi.ac.id/index.php/motion/article/view/7372
https://doi.org/10.56294/mw2025805

